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LESSON PLAN OVERVIEW AND OBJECTIVES 
This lesson plan accompanies the REEL CANADA Anti-Racism Programme livestream series.  

This lesson provides activities and resources to accompany a screening of the feature film 

Night Raiders, to familiarize students with Indigenous filmmaking in Canada. They will consider 

the ways authentic Indigenous storytelling can provide meaningful understanding of the 

realities and concerns of Indigenous peoples, how Indigenous storytellers bring unique 

perspectives to familiar genres, and how ways of imagining Indigenous futures through cinema 

can be an anti-racist and decolonizing act. 
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! Before getting started you may wish to consult the related lessons in our 

Black & Indigenous Realities unit. Specifically, Lessons 1 and 3 may be 

helpful in establishing a foundation and protocols for discussing race and 

racism in the classroom, exploring Canada’s historical and contemporary 

treatment of Indigenous peoples, and providing the necessary language and concepts for the 

activities included in the present lesson. We also have a list of resources available here.  

Teachers of grades 9 through 12 can use this resource to engage students in discussions around 

the topics of decolonization and anti-racism through storytelling.  

This lesson may be used on its own or as part of a larger unit or course plan.  

Included are four activities, with an optional summative assignment: 

Pre-Viewing 

1. Poster Analysis & Genre Brainstorm: Students examine the movie posters for Night Raiders. 

They identify and discuss characteristics and conventions of various film genres. They explore 

and reflect on ways filmmakers use genre, and make predictions about Night Raiders.  

2. Indigenous Sci-Fi Reading & Discussion: Students read a selected article on the theme of 

Indigenous science fiction/Indigenous futurism. They define and discuss the characteristics of 

these genres. They explore and reflect on ways Indigenous sci-fi creators bring unique 

perspective(s) to familiar genres. 

Post-Viewing 

3. World Building: Students identify and describe examples from Night Raiders of the filmmaker’s 
imagined dystopia as extrapolation from our present society. They reflect on Grace Dillon’s 
spiral description of time and apply it to Night Raiders to reflect on how Indigenous perspectives 

offer an alternative model for imagining worlds.  

4. Night Raiders Analysis: Students consider a variety of themes related to Night Raiders, such as 

Indigenous sci-fi/futurisms and the decolonizing nature of Indigenous storytelling, and explore 

these themes through discussion prompts and quotations from the film.  

This activity includes an optional extension assignment.   
 

 

❖ Decolonial, anti-racist & anti-oppressive education 

❖ Inquiry-based learning 
For more information, see our Guiding Principles document.  
 

 

mailto:contactus@reelcanada.ca?subject=Please%20send%20me%20the%20Black%20&%20Indigenous%20Realities%20lessons%20package
mailto:contactus@reelcanada.ca?subject=Please%20send%20me%20the%20Black%20&%20Indigenous%20Realities%20lessons%20package
https://www.reelcanada.ca/anti-racism-resources-21-22/
https://www.reelcanada.ca/wp-content/uploads/2021/11/GUIDING-PRINCIPLES.pdf


 
 

 

2 
 

REEL CANADA has developed a detailed list of best practices, guidelines and resources for 

screening sensitive materials. If you have not already received this, please consult the document 

for teachers, and distribute the guidelines and resources document for students.      

The language used to talk about race and racism changes not only over time, as cultural and 

scholarly understandings of the structures, functions and impacts of racism become more 

nuanced, but also between different settings. The following resources may be useful in defining 

the fundamental terms and concepts for your class to establish shared understanding.  

With respect to terminology used to refer to Indigenous peoples, there can be confusion due to 

the complexities of how contact and colonialism resulted in new terms and legal definitions being 

applied to existing Indigenous societies who already had their own terminologies.  

https://www.reelcanada.ca/wp-content/uploads/2021/11/Anti-Racism-Best-Practices-for-Teachers-2021-22.pdf
https://www.reelcanada.ca/wp-content/uploads/2021/11/Anti-Racism-Best-Practices-for-Teachers-2021-22.pdf
https://www.reelcanada.ca/wp-content/uploads/2021/11/Anti-Racism-Guidelines-and-Resources-for-Students-1.pdf
https://cfrac.com/wp-content/uploads/2021/08/critical-terminologies-1.pdf
https://www.lawnow.org/human-rights-the-importance-of-distinguishing-racism-from-racial-discrimination/
https://www.racialequitytools.org/glossary
https://www.racialequitytools.org/resourcefiles/RET_Glossary_Updated_October_2019_.pdf
https://www.ictinc.ca/hubfs/ebooks/eBooks%202020/Guide%20to%20Terminology-1.pdf
https://www.queensu.ca/indigenous/decolonizing-and-indigenizing/defintions
https://opentextbc.ca/indigenizationfoundations/back-matter/glossary-of-terms/
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Premise: Night Raiders offers a perspective on colonialism, racism and associated government 

policies in Canada and the USA, through the lens of speculative dystopian fiction.  

To better equip students for converstions around these topics, students will examine the 

concept of genre. They will identify and discuss traits and examples of various film genres in 

preparation for watching Night Raiders. Building from this discussion, students will examine the 

Night Raiders film posters and make inferences about the film’s genre, themes and story.   

Materials: Film posters (PAGES 14 - 16) 

Time Allocation: ~30 minutes 

Important Terms: genre, trope, archetype, convention, science fiction (sci-fi), dystopia 

 

 

 

 

Ask students to define the word genre. What is a genre? How do we 

differentiate between artworks in various genres? What are examples of various 

genres and subgenres (e.g., slasher is a subgenre of horror)? What movies have 

you seen that combine different genres (e.g., Bon Cop Bad Cop is an action-

crime-comedy hybrid)? How do genre conventions, tropes, and archetypes (define 

these terms) function for viewers and creators of an artwork? Can these have a negative influence 

on an artwork? (SUGGESTION: Try making a genre mind map together.)     

Show students the film posters (PAGES 14 – 16) and have them predict what the film is about. You 

have the option to do this in small groups, assigning one (or all) of the posters to each group, 

before turning to a full-class discussion.   

Can they infer common themes or topics (e.g., surveillance, resistance, science fiction, being ‘on-

the-run’, Indigenous peoples, etc.) based on the images and/or titles? How do the three posters 

emphasize different aspects of the film? (For example, the setting of city vs. forest; the drone 

searchlight stylized as a tear separating the mother from child). What genre(s) do you expect this 

film to be? How do you infer that from the posters? What are some archetypes, conventions and 

tropes of these genres? (For example, the search drones may point to the ‘dystopian future’ sub-

genre, which often includes depictions of government oppression, class division, a resistance 

faction, etc.).   

 

 

 

https://jamboard.google.com/
https://jamboard.google.com/
https://jamboard.google.com/
https://jamboard.google.com/


 
 

 

4 
 

Premise: Students will have some familiarity with science fiction and will have related it to Night 

Raiders. But considering and examining Night Raiders as a specifically Indigenous sci-fi film can 

lead to conversations about how the sci-fi genre is used by Indigenous creators to shape stories 

of imagined realities in surprising ways.   

Students will read a selected article on the topic of Indigenous sci-fi and discuss the ways 

familiar aspects of the sci-fi genre can be understood, recontextualized or challenged through 

Indigenous cultural perspectives, and the creative, cultural and political implications of this.   

Materials: Printed or web access to articles. 

Time Allocation: ~40 - 50 minutes 

Important Terms: Indigenous futurism(s), Indigenous science, Indigenous sci-fi 
 

 

 

Continuing from the previous discussion, ask if students have seen a ‘genre film’ (e.g., sci-fi, 
fantasy, horror, etc.) from an Indigenous filmmaker? If so, did they find it any different from a film 

in the same genre by a non-Indigenous filmmaker?      

Choose one of the following readings for your class, depending on the grade level. Hand out the 

associated list of questions. Read through the questions with the class in advance, if necessary. 

Individually, in small groups or as a class, read the article. Students can respond to the questions 

through highlighting salient points and taking notes as they read, and through discussion with peers.  
 

Reading for Grades 9 – 10 

Alter, Alexandra. 'We've already survived an apocalypse': Indigenous writers are changing sci-fi. 

New York Times (14 Aug. 2020). [PDF] 
 

Questions 

• What draws Indigenous writers and filmmakers to sci-fi/fantasy? 

• What are some characteristics of Indigenous sci-fi/fantasy?  

• What is a criticism of Indigenous sci-fi? How might Indigenous sci-fi storytellers address this 

criticism responsibly? 

• How might sci-fi written from an Indigenous perspective reflect a different understanding of 

science from a sci-fi story written from a western perspective? (NOTE: It may help to define 

‘Indigenous science’)  
 

 

 

https://www.nytimes.com/2020/08/14/books/indigenous-native-american-sci-fi-horror.html
https://www.reelcanada.ca/wp-content/uploads/2022/03/nytimes.com-Weve-Already-Survived-an-Apocalypse-Indigenous-Writers-Are-Changing-Sci-Fi.pdf
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Premise:  

To approach Night Raiders as a science fiction dystopia film is to recognize this genre as one 

inherently concerned with the ways past and present realities can lead to future 

catastrophe. 

Here, students can revisist the pre-viewing topics within the context of having seen the film. 

They will identify and infer events in the film’s imagined future as they relate to past and 

current events. By exploring the concept of Indigenous futurism(s) through Grace Dillon’s 
description of kobade, they can consider how Indigenous worldviews offer an alternative 

understanding of the relationship(s) between beings and societies across time.  
 

Materials:  

None 
 

Time Allocation: ~40 minutes 

Important Terms: extrapolation, kobade, jingoism  

 

 

Reading for Grades 11 – 12 

Dillon, Grace & Pedro Neves Marques. Taking the fiction out of science fiction: A conversation 

about Indigenous futurisms. E-Flux Journal (#120, 8 Sept. 2021). [Interview PDF] 
 

Questions 

• What does “Indigenous futurisms” mean? What are some characteristics of Indigenous 
futurisms? 

• What five categories does Dillon use to explain ‘Indigenous futurisms’? (After viewing: which 

category or categories of Indigenous futurisms does Night Raiders belong to?) 

• What do Indigenous futurisms mean in relation to (de)colonization? 

• What are some examples of the similarities and differences between Indigenous and more 

western understandings of sci-fi/fantasy? 

• How does Tewa professor Gregory Cajete explain the concept of ‘Indigenous science(s)?’ How 
similar or dissimilar are Indigenous and western understandings of science and, by extension, 

how do these different views inform Indigenous and western approaches to science-fiction?   

 

 

You may hand out and read through the Quiz (PAGE 27) in advance of watching the film, if desired.   

 

 

https://www.e-flux.com/journal/120/417043/taking-the-fiction-out-of-science-fiction-a-conversation-about-indigenous-futurisms/
https://www.e-flux.com/journal/120/417043/taking-the-fiction-out-of-science-fiction-a-conversation-about-indigenous-futurisms/
http://worker01.e-flux.com/pdf/article_417043.pdf
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Briefly discuss responses to the film. You may revisit responses from the Poster Analysis activity to 

“check” predictions against the film’s reality. 

Draw a line with the current year at one end and 2043 at the other end. Make a list of information 

given or implied in the film about what we know about the world of the film (e.g., technology, 

society, law, government, etc.) in the 2040s. What are the circumstances or events that led to the 

film’s future setting? Place these in the appropriate 

location next to the timeline. Extend the line from 

the current year in the opposite direction, to depict 

the past. How do storytellers extrapolate from the 

present (and the past) to imagine the future?  

 

 Now re-draw the line as a spiral (see figure on the 

right). If you didn’t read the Grace Dillon interview, 

go over her description of the spiral:  

In terms of the future, my Anishinaabemowin 
language has a word, kobade—a very small word, 
but in reality an extremely sophisticated concept. 
The idea is that everything that’s in the past and the 
future is also in the now, but it’s not as simplistic as 
that. It’s more like there exists a spiral of 
intergenerational connections, so that even if you 
are in the present you have spirit persons at your side; they can be ancient spirits, considered to 
be from the past or from the future. Kobade is the recognition of all persons, not just human 
persons, and of all the intergenerational connections that we have, which are never linear, but 
spiral. In my language some people may describe it as a chain, wherein we’re connected to each 
other, so that the future is always containing the past and the present; I don’t use the word 
“chain” because I work in Black Studies and it just feels heavy and inappropriate. I use the image 
of a spiral. This is very different from the former science fiction model, what was called 
“extrapolative fiction.” This word came directly from Robert A. Heinlein, who took the idea from 
mathematical equations, where you pull something out of the past or the present and draw this 
imagined plausible future from one dot to another. That’s an extremely linear concept, too 
simplistic to allow other forms of thinking. For example, we just don’t arbitrarily choose a certain 
point in the past when writing and developing characters; there can be all kinds of remnants of 
pasts, presents, and futures. 

How does this spiral model (based on the Anishinaabe1 concept of kobade) differ from Heinlein’s 
“extrapolative fiction” model in the first timeline? What are some of the ways the spiral offers 

another way of thinking about time? (For example, notice how much closer together different time 

periods appear).  

You can refer back to this model throughout the next activity, to note how the themes discussed 

can relate to this circular timeline. When specific events are mentioned, try mapping them onto the 

spiral. Are they fixed to the line, or do they exist between the lines?  

 
1 In Anishinaabemowin, kobade (or aanikoobijigan) translates as “that which links us together” and is used to refer to 
both one’s great-grandparent and great-grandchild. Similar ideas exist among several Indigenous cultures in the form 

of kinship terms that acknowledge relationship connections across generations. For example, câpân (or âniskotâpân) 

in the Plains Cree language, and sts’ólemeqw in the Stó:lō dialect Halq’eméylem.  

2022 

2043 

1900s 

2043 2022 1900s 

http://worker01.e-flux.com/pdf/article_417043.pdf
https://ojibwe.lib.umn.edu/main-entry/aanikoobijigan-na
https://moosecree.ca/entry/154840
https://www.firstvoices.com/explore/FV/Workspaces/Data/Salish/Halkomelem/Halq'em%C3%A9ylem/learn/words/a8de7ce7-ba0f-43f1-9d9f-ff76a3927401


 
 

 

7 
 

 

Premise:  

Night Raiders can be used to explore a range of ideas related to the broad theme of 

“Celebrating Indigenous Stories”.  

In this activity, students can revisit the film’s story through quotations from characters in the 
film. In small groups, students will identify and explain the connections between these 

quotes and the topics discussed throughout the lesson and the livestream.  

An optional culminating assignment allows for extension of these analyses via a short social 

media video essay.  
 

Materials:  

Film Questions (a copy for each student) (PAGE 19 – 20);  

Film Quotes (four copies) (PAGE 19 – 20) 
 

Time Allocation: ~45 minutes + optional extension activity 

 

 

 

Cut out four copies of the film quotes (PAGES 19 – 20). Divide the class into four small groups and 

distribute one set of quotes to each group.  

Hand out the questions (PAGES 19 – 20) and assign each group to one of the topics.  

Each theme has its own set of guiding questions; “Big questions” are presented at the top in bold 

red. Students in each group will read the questions and the quotes. As they discuss individual 

quotes, they set aside any they feel are relevant to their assigned topic.  

NOTE: A teacher version of the topics and questions follows on pages 8 – 10. This includes details 

not in the student version: Prompts can help teachers guide students. Subject areas are listed on 

each theme to help teachers focus or extend learning according to their specific course.  

As a class, the teacher will read out each quote in turn. Groups who chose that quote can offer their 

reasons why. Some quotes will be chosen by multiple groups.  That’s okay! Use these examples to 
talk about how these themes are interrelated. 

The questions given for each topic can also be addressed as appropriate to guide the conversation. 

Encourage examples and connections between the questions, the film, the livestream and previous 

activities.  

Themes 

• Futurism(s): Imagining societies of the future 

• Genre Storytelling: Genre conventions & Characteristics of Indigenous sci-fi/stories 

• Social Relevance: Real-life (contemporary & historical) themes & issues 

• Self-determination: Sovereignty, decolonization & resistance 
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• What are some of the methods Emerson uses to enforce order in their new society? What are 

some of the messages they put forth about life and people inside and outside the walled city?  

• Both Emerson and the resistance claim to be protecting the children. What does the idea of 

child protection look like to each of these groups? How would you describe the schools and the 

behaviour of children who have gone there (e.g., Waseese, Victoria, Pierre)? How does this 

reality compare to the benefits to students promised in government advertising?  

• What are some ways the social and community environments inside the resistance camp are 

similar to/different from others we see (e.g., the school, the community on the outskirts of the 

city, Waseese and Niska on their own)? What reasons might explain the differences? (For 

example, storytelling, family and laughter are still present in and central to the resistance 

community, in comparison to the outskirts residents; this might be explained by the important 

role of an oral storytelling tradition in Cree and other Indigenous nations and societies, which 

has allowed them to retain and pass down their culture and teachings.) 
 

 
 

Imagining societies of the future 

Subjects: Indigenous Studies, English, Creative Writing, History, Art  
 

1. How does Night Raiders use the future to talk about the past? (e.g., “We tried to warn the others.” is a 

direct reference to the history of colonialism in the Americas.). What do you think is the significance in Danis 

Goulet’s depiction of the future of having all children of all races apprehended by the State?  

2. Why do you think storytellers of dystopian fiction are drawn to imagining a future so plagued by violence 

and oppression? Why might dystopian and utopian imaginings of the future both be important for 

storytellers, especially those from marginalized populations? 

3. How has the term ‘futurism’ been adopted by various cultural and artistic movements over the past century? 
How did the concept of Indigenous futurism(s) develop? How does it relate to Afrofuturism? Based on 

experiences of these communities, why might Indigenous and Black storytellers be especially interested in 

exploring the future? How and why does science fiction play a role in Afrofuturism and Indigenous futurism(s)? 

4. The dystopian future of Night Raiders supposes a rapid breakdown of Canadian and American societies over 

the next two decades, while Indigenous societies continue to fight for self-determination in the face of 

governments imposed on them. What do you think it would take for a future in which more justice and 

freedom for all people living on these lands (and those around the world)? What might that look like?  
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Real-life themes & issues 

Subjects: Social Studies, History, Canadian & World Studies, Indigenous Studies, English, Politics  
 

1. How do Night Riders and other genre stories use sci-fi/fantasy (or other ‘speculative’) genres as templates to 
talk about real-life issues? What advantages might these storytellers see in these genres over a more 

‘realist’ mode of storytelling? 
2. What are some of the historical and contemporary social issues that may have influenced or informed the 

storytelling in Night Raiders? 
3. How would you describe the environment for the children in the schools? How is it different from the picture 

of the schools we see in the video advertisements? How does this dynamic draw from real historical events 

directly (e.g., Canada’s Residential School system, the use of government propaganda) and how does it draw 

from history in a more symbolic or suggestive way (e.g., how is the ‘brainwashing’ of children to become child 
soldiers in Night Raiders related to historical assimilation efforts of Indigenous children)? 

4. Many aspects of the film’s plot and setting reference or reflect historical events and practices in Canada’s 
approach to Indigenous peoples. What are some aspects drawn from history, and how are they used in the 

story? For example, the name of the school system is Davin Academy. What was the historical Davin Report, 

and how does it relate to the film’s setting? 

5. In the opening voiceover, Chacigee says “We tried to warn the others they would come for them too.” Who do 
you think the three groups being referred to here are? What does this voiceover establish about the world of 

the film, and how does it draw on historical events to do so? 

6. How are the resistance society and the Emerson society organized differently? How are concepts like 

relationships, authority, freedom, knowledge, etc. understood differently in these two societies? How do these 

differences in worldviews & values reflect contemporary and historical conflicts and conversations about the 

right to self-determination, sovereignty, and the role of the State? 
 

Genre conventions and characteristics of Indigenous sci-fi/stories 

Subjects: Film & Media Studies, Indigenous Studies, English, Philosophy  
 

1. How does Night Raiders blend aspects of storytelling from western pop culture (e.g., dystopian fiction) & 

Indigenous cultural traditions and epistemologies (e.g., oral storytelling, spirit, the circular nature of time). 

How does this result in a film outside of the mainstream cinematic tradition? How does Goulet’s identity as 
Cree/Métis give the story a unique perspective? 

2. Identify some of the literary or narrative devices, cinematic techniques, and/or genre conventions used in 

the film. How are they used in Night Raiders in similar or different ways than in other stories you’re familiar 
with? How do they reflect the filmmaker’s Indigenous (Cree/Métis) perspective? What similarities and 

differences do you see between Night Raiders and to other dystopian/apocalypse stories (e.g., The Hunger 

Games, Children of Men, The Handmaid’s Tale, The Last of Us, etc.). 

3. Both Niska and Waseese are referred to as “okanaweyihcikew” (guardian/protector), at various points in the 
film. How does this term apply differently to each of these characters? How do Niska, Waseese and the 

foretold arrival of the okanaweyihcikew in Night Raiders reflect Cree perspectives and also the tradition of 

archetypes & tropes involving a prophesied ‘Chosen One?’ 
4. What abilities is Waseese revealed to have? What clues are given throughout the film that she is different 

from others? Why do you think Waseese is able to communicate with not just birds but also drones? Why does 

she say the drone that Trey shows her is “still breathing?” 

5. What is different about how Waseese interacts with technology from how others do (for example, Charlie, who 

is a traditional sci-fi ‘hacker’ character)? How might Waseese’s abilities and her interactions with birds and 
robots be connected? How do these ideas relate to both: common themes in sci-fi, such as artificial 

intelligence (AI) brain-computer connection, machine sentience, etc., and ideas from Cree spiritual beliefs (for 

example, the Cree Elder’s lesson to the children — “We look at these rocks as life forms, similar to the trees.”)? 

 

https://gladue.usask.ca/node/2368
https://creeliteracy.org/2014/06/11/cree-cultural-teachings/
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Following the above activity, you may extend the learning through the following evaluation task. 

Instructional handouts and worksheets (PAGES 21 – 24) and a general evaluation rubric (PAGE 26) 

are provided. If students would like to do this project in groups, a group participation log is 

included (PAGE 25). Criteria can be modified as necessary (e.g., for lower grade levels).   

 Night Raiders Analysis: Social Media Video Essay  

Students will choose any of the questions discussed in class (or another related question of their 

choice) as the basis for creating a short (1 -3 minutes) video analysis in the style of a 

TikTok/Instagram Reels video. This should include references to the film (quotes, examples, etc.) 

and additional sources (some suggestions are included on pages 11 – 12).  

Instructions are divided into four stages to guide students through the process:  

1. Research & Develop Ideas (Create outline, choose quotes & references) 

2. Plan Video (script & storyboard) 

3. Edit video 

4. Submit 

 
 

 

Sovereignty, decolonization & resistance 

Subjects: Indigenous Studies, English, Creative Writing, Careers, Social Studies, Law, Politics  

 

1. How can Night Raiders and other stories from Indigenous filmmakers be seen as a form of decolonization & 

resistance and/or as a political act? Specifically, how might the Indigenous sci-fi or futurism(s) genre 

function towards decolonization? 

2. What is the significance of depicting the resistance as being led by Indigenous peoples? What factors might 

have influenced this storytelling choice?   

3. How have racism and colonialism affected the experiences of Indigenous storytellers in the Canadian film 

industry? What barriers might exist for Indigenous filmmakers trying to find opportunities in the film industry? 

What initiatives have been created to address these barriers? How do these questions relate to Night Raiders 

and Danis Goulet’s experiences, specifically? How do issues of inequality and racism in the film industry reflect 

broader issues and conversations in Canadian society? 

4. One of the film’s resistance characters, Leo (played by Alex Tarrant), is Māori (the Indigenous people from 
Aotearoa aka New Zealand). What does this character represent in terms of pan-Indigenous collaboration, 

solidarity, and/or interests? (NOTE: The film is a co-production between Canada and New Zealand.) 

5. How are the resistance society and the Emerson society organized differently? How are concepts like 

relationships, authority, freedom, knowledge, etc. understood differently in these two societies? How do these 

differences in worldviews & values reflect contemporary and historical conflicts and conversations about the 

right to self-determination, sovereignty, and the role of the State? 
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https://www.premiumbeat.com/blog/guide-to-basic-film-genres/
https://milnepublishing.geneseo.edu/exploring-movie-construction-and-production/chapter/2-what-is-genre-and-how-is-it-determined/
https://tvtropes.org/pmwiki/pmwiki.php/Main/Dystopia
https://www.studiobinder.com/blog/what-is-dystopian-fiction-definition-characteristics/
https://theconversation.com/science-fiction-and-dystopia-whats-the-connection-8586
https://www.polygon.com/2020/10/15/21515901/science-fiction-dystopia-utopia-stories
https://tvtropes.org/pmwiki/pmwiki.php/Main/SpeculativeFiction
https://tvtropes.org/pmwiki/pmwiki.php/Main/SpeculativeFictionTropes
https://www.wernative.org/articles/indigenous-futurism
https://www.cbc.ca/radio/unreserved/looking-towards-the-future-indigenous-futurism-in-literature-music-film-and-fashion-1.5036479
https://www.gallery.ca/magazine/in-the-spotlight/indigenous-futurism-transcending-the-past-present-and-future
https://mnartists.walkerart.org/afro-indigenous-futurisms-and-decolonizing-our-minds
https://www.cbc.ca/radio/spark/indigenous-futurisms-changing-the-narrative-in-science-fiction-and-fact-1.5866757
http://strangehorizons.com/non-fiction/articles/decolonizing-science-fiction-and-imagining-futures-an-indigenous-futurisms-roundtable/
http://strangehorizons.com/non-fiction/articles/decolonizing-science-fiction-and-imagining-futures-an-indigenous-futurisms-roundtable/
https://pressbooks.bccampus.ca/knowinghome/chapter/chapter-6/
https://www.youtube.com/watch?v=X5QON5l6zy8
https://thenarwhal.ca/meet-scientists-embracing-traditional-indigenous-knowledge/
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Articles & Interviews  

Banning, Jolene. Director of the year: Danis Goulet. Playback (14 Dec. 2021).  

Girish, Devika. 'Night Raiders' review: A future that resembles the past. The New York Times (11 

Nov. 2021). 

Heeney, Alex. Danis Goulet on her Indigenous sci-fi thriller Night Raiders. Seventh Row (2 Mar. 

2021) 

Knight, Chris. Danis Goulet's film a first for New Zealand-Canada Indigenous co-operation. 

National Post (26 June 2020). 

Magnusson, Markus A. Interview: Danis Goulet about dystopian sci-fi, colonialism, and her 

Indigenous vision for Night Raiders. The Sci-Fi Agenda (12 Nov. 2021). 

Punter, Jennie. Danis Goulet talks 'Night Raiders,' global Indigenous film community. Variety (12 

Sept. 2021).  

Schilling, Vincent. 'Night Raiders' is a dystopian future of residential school horrors. Indian Country 

Today (17 Nov. 2021). 

Weaver, Jackson. How Night Raiders uses science fiction to examine the past. CBC News (10 Oct. 

2021). 
 

Videos  

APTN News. Filmmaker Danis Goulet and the re-writing 100 years of Hollywood misconceptions | 

Face to Face (7 Dec. 2021). YouTube [23:56].  

NOW Magazine. Night Raiders director Danis Goulet on the activism of imagining and Indigenous 

future (2 Mar. 2021). YouTube [18:10]. 

WhatSheSaid Talk. Filmmaker Danis Goulet and actor Elle-Máijá Tailfeathers discuss the thriller 

Night Raiders (2 Oct. 2021). YouTube [9:31]. 

WorldFilm Geek. Exclusive interview with Danis Goulet, writer and director of "Night Raiders" (15 

Nov. 2021). YouTube [15 Nov. 2021].  
 

 

 

 

 

 

 

 

 

 

 

https://playbackonline.ca/2021/12/14/director-of-the-year-danis-goulet/
https://www.nytimes.com/2021/11/11/movies/night-raiders-review.html
https://seventh-row.com/2021/03/02/danis-goulet-indigenous-sci-fi-thriller-night-raiders/
https://nationalpost.com/entertainment/movies/danis-goulets-film-a-first-for-new-zealand-canada-indigenous-co-operation
https://scifiagenda.com/article/interview-danis-goulet-about-dystopian-sci-fi-colonialism-and-her-indigenous-vision-for-night-raiders
https://scifiagenda.com/article/interview-danis-goulet-about-dystopian-sci-fi-colonialism-and-her-indigenous-vision-for-night-raiders
https://variety.com/2021/film/news/toronto-night-raiders-1235062463/
https://indiancountrytoday.com/lifestyle/night-raiders-is-a-dystopian-future-of-residential-school-horrors
https://www.cbc.ca/news/entertainment/night-raiders-science-fiction-1.6206090
https://www.youtube.com/watch?v=s9nn9NoZOv8
https://www.youtube.com/watch?v=s9nn9NoZOv8
https://www.youtube.com/watch?v=uGApEt80NVs
https://www.youtube.com/watch?v=uGApEt80NVs
https://www.youtube.com/watch?v=SOS8KaJrn8k
https://www.youtube.com/watch?v=SOS8KaJrn8k
https://www.youtube.com/watch?v=gUhAzBXRlXI
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Short Films Available through REEL CANADA  

Four Faces of the Moon. Directed by Amanda Strong. (Animation, 2016, 13 mins.)D 

Mia’. Directed by Amanda Strong & Bracken Hanuse Corlett. (Animation, 2015, 8 mins.) 

Shoot Your Shot. Directed by Madison Thomas & Meegwun Fairbrother. (Sci-Fi Action Comedy, 

2021, 7 mins.) 

The Visit. Directed by Lisa Jackson. (Animation, 2009. 3 mins.)   

Wakening. Directed by Danis Goulet. (Sci-Fi, 2015, 9 mins.) 

A World of Our Own. Directed by Morningstar Desrosier. (Sci-Fi Drama Romance, 2018, 9 mins.) 
 

Feature Films Available through National Canadian Film Day 

Blood Quantum. Directed by Jeff Barnaby. (Post-Apocalypse Action Horror, 2019, 96 mins.) [For 

Mature Audiences] 

Rhymes for Young Ghouls. Directed by Jeff Barnaby. (Sci-Fi Drama, 2013, 88 mins.) [For Mature 

Audiences] 

 

Assini. Directed by Gail Maurice. (Drama, 2015. 13 mins.) 

Wakening. Directed by Danis Goulet, starring Gail Maurice. (Sci-Fi, 2015, 9 mins.) 

Wapawekka. Directed by Danis Goulet. (Drama, 2010, 16 mins.) 

The Body Remembers When the World Broke Open. Directed by Elle-Máijá Tailfeathers & Kathleen 

Hepburn, starring Violet Nelson & Elle-Máijá Tailfeathers. (Drama, 2019, 104 mins.)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://vimeo.com/309738235
https://www.canfilmday.ca/film/a0S2M00000LXeF7UAL
https://www.canfilmday.ca/film/a0S410000003pMXEAY
https://vimeo.com/309738235
https://www.canfilmday.ca/film/a0S2M00000LY24oUAD
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Click image to enlarge. 

  

https://encrypted-tbn1.gstatic.com/images?q=tbn:ANd9GcRrxeK38c1LooqJw-e_wIUPgkwvwo02NVuCkJO6-kUK8Ci0UXKa
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https://m.media-amazon.com/images/M/MV5BMDljY2Q2YWYtODUwZS00YjUwLTkwMmQtYjQ4ZjU1ZDJkZjk5XkEyXkFqcGdeQXVyMTEyMjc0MA@@._V1_.jpg
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https://m.media-amazon.com/images/M/MV5BZmI2MTdjOTEtZWI0OS00Njg2LTg4MTQtNGUzZTRlMjQzNjhjXkEyXkFqcGdeQXVyMTEyMjc0MA@@._V1_.jpg
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“All of our relations are meeting here. We 
need to do this in a good way and think in a 

good way.”  
— Chachigee to Niska (in Cree)    

 

 

   

   

      

    

     

 

 

“We knew that they would come for us. Like 

they always had before. We tried to warn the 

others that they would come for them too. 

Because we knew how far they would go.” 

— Chachigee in voiceover (in Cree) 

 

“Can you hear that? It’s still breathing.” 

— Waseese to Trey 

 

“We pledge our hearts and give our allegiance 

to our glorious Republic. We praise the great 

southern nation for emancipating us, and 

solemnly swear to protect it. In the name of 

God, our Liberty, and Freedom. One country. 

One Language. One Flag.” 

— Emerson State Pledge of Allegiance        

 

“This is Cree land… 

 You are welcome here in kitsaki.” 

— Ida to Niska (in Cree) 

 

“The kids are trained to become Jingo 
puppets. They are subjected to unspeakable 

things. Your daughter won’t be the same 
person when she comes out of the 

Academy.”    
— Ida to Niska (in Cree)        

 

 

“The Academy isn’t what you think… You 
need to get your daughter out now before it’s 
too late to reverse the brainwashing.” 

— Leo to Niska         

 

 

“We look at these rocks as life forms, similar 
to the trees. This reflects how we see and 

think. This is a balsam tree. We use them in 

many different ways.” 

— Cree Elder to the children in the resistance camp   

 

 

“Look around you, you think this is just 

about your kid? There's a whole way of life 

at stake here.”    
— Leo to Niska         

 

“Jingoes keep expanding their mine. As long 

as we have one piece of land, they will 

always come for us.”    
— Leo to Niska & Somonis        

 

 

 

“This is a reminder that the federal 

academy's Intake age has changed to four 

years of age. Minors born on or before 

September 2039 must be reported to the 

nearest academy intake bureau. Possessing 

or concealing minors over the legal age is a 

felony. Aiding those to possess or conceal 

minors is also a felony. Report any 

suspicious activity to the authorities.” 

— Emerson Government announcement         
 

 

“At the federal academy, your children 
receive a world-class education. The academy 

will keep your children safe while the post-

civil war rebuilding efforts continue in your 

city. The federal academy's intake age has 

recently changed to four years of age. Please 

report minors to the nearest academy intake 

bureau. The only pathway to gain citizenship. 

Every child deserves a chance at a brighter 

future. Register your child today. At the 

academies, dreams do come true. And 

remember, it's the law!“  
— Emerson State Government public video message 

 

 

“Three summers ago, Elder Chachigee went 

into the bush. She fasted and prayed for four 

days and four nights. Images came to her. 

First, mosquitoes. But these mosquitoes were 

massive, ten times bigger than regular 

mosquitoes. She saw an angry swarm of them 

in the sky coming for us. She also said a 

stranger would come to the camp from the 

north. And this stranger, the guardian, would 

ensure the survival of her people.”   
— Somonis to Niska 

 

 

 

“I’ve been watching you, Elizabeth. The 
people you come from aren’t bad, but they 
are incapable. They have to come to us for 

handouts because they can’t hold down 
jobs. They can’t take care of their own 
families. How do you think you came to be 

here? Your mom… she gave you up. 
Elizabeth, you have what it takes to make 

it.”    
— Academy Headmaster to Waseese  

 

 

 

“The Jingoes have built a new mining road 

overnight that is heading straight for our 

camp.”    
— Ida to Niska (in Cree)        
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“This city went dark after the war. Some 

went to the other side.”  

— Niska to Waseese 

 

 

“You could send her to school. Get her 

citizenship. Pierre’s having a really good life 

in Emerson, away from all this... You looked 

after when she needed her mother most. 

Do you really want her to be stuck here? We 

have no way out, but not her. My son has so 

much more there than I could ever give him 

here. More than Waseese could ever have 

here.”  

— Roberta to Niska  

 

 

“I was beginning to believe that my boy was 

the only free one left.” 

— Joe to Niska & Waseese 

 

 

“[The virus] was made in Emerson. Jingoes 

want to start the war again, and now force 

our kids onto the front lines of it.” 

— Leo to Niska  

 

 

 “Enter to win the citizenship lottery. You 
could win a passport to the shining capital 

of Emerson State, where peace and 

prosperity reign. Don’t miss your chance, 
sign up today.”  

— Emerson Government announcement 

 

 

“No one can see your face. No one.”  

— Niska to Waseese 

 

 

“They kill us in the war, and now they say 

they want to feed us? Who knows.”  

— Roberta to Niska 

 

 “Oh, some terrorist cell in there. They got a 

tip about these guys who attacked the 

academies. Supposedly. [For what?] I 

dunno. Child trafficking?”  

— Lorna to Niska 

 

 

“Sir, you are in the unlawful possession of 
an unregistered minor, official property of 

the state.”  

— Emerson soldier to Joe 

 

     

     

     

“Long ago, our grandfathers were here. 

They all lived here. But then this 

government forced us to leave. They even 

tried to kill us. But they could not do it. We 

are still here. The goose is never alone on a 

journey. In order to succeed, she always 

travels with a partner. This is what we also 

have to do as people.”    
— Chachigee to Niska (in Cree)        

 

 

“Are you ready to give yourself to your 

country completely? Are you ready to 

defend your liberty and your freedom?”  
— Academy Headmaster to Waseese 

 

 

 

“Nothing makes me more proud than to 

stand with you all. If we take our last 

breaths fighting against our colonizers, then 

it will be a good way to die.”  
— Ida to the resistance fighters (in Cree) 

 

 

 

“This is an illegal encampment; you must 

surrender now.”  
— Emerson soldier to the resistance fighters 

 

 

 

“They’re not here to attack us. They’re here 
to keep us in.”  

—  Leo about the soldiers 

 

 

“It was her mother that brought her to us. 
All the way down from the north. She came 

back to her people to protect us on that 

day. We call her the guardian.” 

— Chachigee in voiceover (in Cree) 

 

 

“They’re even AI now. Munchos have their 
own little brains.” -  

— Roberta to Niska (about the security drones) 

 

 

 

“astam ota [Come here.]”  
— Waseese to birds and drones 

 

 

 

“Trey! Remember what I told you!”  
— Joe to Trey as they soldiers separate them 
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Imagining societies of the future 

 

1. How does Night Raiders use the future to talk about the past?  

What do you think is the significance in Danis Goulet’s depiction of the future of having all children of all 
races apprehended by the State?  

2. Why do you think storytellers of dystopian fiction are drawn to imagining a future so plagued by violence 

and oppression?  

Why might dystopian and utopian imaginings of the future both be important for storytellers, especially 

those from marginalized populations? 

3. How has the term ‘futurism’ been adopted by various cultural and artistic movements over the past century? 
How did the concept of Indigenous futurism(s) develop? How does it relate to Afrofuturism?  

Based on experiences of these communities, why might Indigenous and Black storytellers be especially 

interested in exploring the future?  

How and why does science fiction play a role in Afrofuturism and Indigenous futurism(s)? 

4. The dystopian future of Night Raiders supposes a rapid breakdown of Canadian and American societies over 

the next two decades, while Indigenous societies continue to fight for self-determination in the face of 

governments imposed on them. What do you think it would take for a future in which more justice and 

freedom for all people living on these lands (and those around the world)? What might that look like?  
 

 

Genre conventions and characteristics of Indigenous sci-fi/stories 

 

1. How does Night Raiders blend aspects of storytelling from western pop culture (e.g., dystopian fiction) & 

Indigenous cultural traditions and epistemologies (e.g., oral storytelling, spirit, the circular nature of time). 

How does this result in a film outside of the mainstream cinematic tradition? How does Goulet’s identity as 
Cree/Métis give the story a unique perspective? 

2. Identify some of the literary or narrative devices, cinematic techniques, and/or genre conventions used in 

the film.  

How are they used in Night Raiders in similar or different ways than in other stories you’re familiar with? 
How do they reflect the filmmaker’s Indigenous (Cree/Métis) perspective?  
What similarities and differences do you see between Night Raiders and to other dystopian/apocalypse 

stories (e.g., The Hunger Games, Children of Men, The Handmaid’s Tale, The Last of Us, etc.). 

3. Both Niska and Waseese are referred to as “okanaweyihcikew” (guardian/protector), at various points in the 
film. How does this term apply differently to each of these characters?  

How do Niska, Waseese and the foretold arrival of the okanaweyihcikew in Night Raiders reflect Cree 

perspectives and also the tradition of archetypes & tropes involving a prophesied ‘Chosen One?’ 
4. What abilities is Waseese revealed to have? What clues are given throughout the film that she is different 

from others?  

Why do you think Waseese is able to communicate with not just birds but also drones? Why does she say the 

drone that Trey shows her is “still breathing?” 

5. What is different about how Waseese interacts with technology from how others do?  

How might Waseese’s abilities and her interactions with birds and robots be connected?  

How do these ideas relate to both: common themes in sci-fi, such as artificial intelligence (AI) brain-computer 

connection, machine sentience, etc., and ideas from Cree spiritual beliefs? 
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Real-life themes & issues 

 

1. How do Night Riders and other genre stories use sci-fi/fantasy (or other ‘speculative’) genres as templates 
to talk about real-life issues?  
What advantages might these storytellers see in these genres over a more ‘realist’ mode of storytelling? 

2. What are some of the historical and contemporary social issues that may have influenced or informed the 

storytelling in Night Raiders? 
3. How would you describe the environment for the children in the schools?  

How is it different from the picture of the schools we see in the video advertisements?  

How does this dynamic draw from real historical events directly and how does it draw from history in a more 

symbolic or suggestive way? 

4. Many aspects of the film’s plot and setting reference or reflect historical events and practices in Canada’s 
approach to Indigenous peoples. What are some aspects drawn from history, and how are they used in the 

story?  

5. In the opening voiceover, Chacigee says “We tried to warn the others they would come for them too.” Who 
do you think the three groups being referred to here are?  

What does this voiceover establish about the world of the film, and how does it draw on historical events to 

do so? 

6. How are the resistance society and the Emerson society organized differently?  

How are concepts like relationships, authority, freedom, knowledge, etc. understood differently in these two 

societies?  

How do these differences in worldviews & values reflect contemporary and historical conflicts and 

conversations about the right to self-determination, sovereignty, and the role of the State? 
 

Sovereignty, decolonization & resistance 

 

1. How can Night Raiders and other stories from Indigenous filmmakers be seen as a form of decolonization & 

resistance and/or as a political act?  

Specifically, how might the Indigenous sci-fi or futurism(s) genre function towards decolonization? 

2. What is the significance of depicting the resistance as being led by Indigenous peoples?  

What factors might have influenced this storytelling choice?   

3. How have racism and colonialism affected the experiences of Indigenous storytellers in the Canadian film 

industry?  

What barriers might exist for Indigenous filmmakers trying to find opportunities in the film industry?  

What initiatives have been created to address these barriers?  

How do these questions relate to Night Raiders and Danis Goulet’s experiences, specifically?  

How do issues of inequality and racism in the film industry reflect broader issues and conversations in 

Canadian society? 

4. One of the film’s resistance characters, Leo (played by Alex Tarrant), is Māori (the Indigenous people from 
Aotearoa aka New Zealand). What does this character represent in terms of pan-Indigenous collaboration, 

solidarity, and/or interests?  

5. How are the resistance society and the Emerson society organized differently?  

How are concepts like relationships, authority, freedom, knowledge, etc. understood differently in these two 

societies?  

How do these differences in worldviews & values reflect contemporary and historical conflicts and 

conversations about the right to self-determination, sovereignty, and the role of the State? 
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 Choose a topic and question as the basis for your analysis

 Develop your response to the question — thesis statement, examples, supporting evidence

 You should refer to the previous class discussions or readings.

 You should refer to the film.

 You should refer to appropriate secondary sources  

(e.g., academic or educational sources, Indigenous Elders, interviews with the 

filmmaker Danis Goulet, the RCtv livestream, etc.)

 Create an outline of your main points and supporting references: Organizer A

 
 Develop your video essay format: Be creative about how you’ll communicate the info! 

 Decide what the basic presentation style will be.

Will you appear on-screen speaking?  

What will be communicated through on-screen text?  

Will you include clips from the film trailer or other external videos? How will you acquire 

these? 

What filters/effects might you want to use? 

 Create a plan for your video essay: Organizer B 

 Plan out each ‘shot’ of the video, using graphic (i.e., drawings), written descriptions 

and time codes

 Include a detailed script of all the written text and spoken dialogue and voiceover 

that will appear in the video.

 Include a list of any video or audio clips or images you will need during editing

 Collect and save all the clips and images you’ll need
 

 
 Use the TikTok video editor (or one of your choice) to create the video according to your 

plan

 Watch it to make sure everything is finished and working
 

 
 Hand in the following: 

 your finished video (send a copy or a link to your teacher)

 the completed Organizer A and Organizer B

 Complete and submit Organizer C (Group Participation Log), if applicable.

 Optional: Share your project on social media! Use the hashtag #NightRaidersRCtv and 

don’t forget to tag us! @NationalCanFilmDay on TikTok or @CanFilmDay on Instagram.

What you do: You will create a short (1 

- 3 minutes) TikTok- style video essay 

analysing Night Raiders or another 

Indigenous sci-fi film of your choice. 

How you do it: Follow 

the checklist below to 

ensure you haven’t 
missed any steps! 

https://www.tiktok.com/tag/NightRaidersRCtv
https://www.tiktok.com/@nationalcanfilmday
https://www.instagram.com/canfilmday/
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Name: ________________________ 

 

E.g., Night Raiders and the Indigenous sci-fi 

genre, Night Raiders and decolonization, etc.

 

E.g.,  How is Night Raiders similar to and/or 

different from other dystopian/apocalypse 

stories in ways that reflect the filmmaker’s 
Indigenous (Cree/Métis) perspective?  

A one-sentence summary of your main 

argument — this should answer your 

topic question. 

Explain & justify your thesis statement with 

additional arguments, details & supporting evidence 

(optional)

 

 

 

References to:  

• Night Raiders or Indigenous sci-fi stories  

• class readings or discussions 

•  Secondary sources: academic/educational sources, 

Indigenous Elders, filmmaker interviews, the RCtv 

Livestream, etc. 

 

 

•  

 

 

•  

 

 

•  
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Name: ________________________ 

Think about how you can best communicate your essay in video form. Be creative and concise!  

 

 

 

 

 

 

 

 

 

Consider :  
• Will you appear on-screen 

speaking?  

• What will be communicated 

through on-screen text?  

• Will you include clips from the 

film trailer or other external 

videos? If so, how will you 

acquire these? 

• What filters/effects might you 

want to use? 

• How will you make best use of 

the time limit?  

 

    

  sketch the shot            

What do you want your basic present style to be?  

Think about other TikTok videos you’ve seen. 

 

 

 

describe the shot       

(dialogue, text, voiceover) 
 

  
Shot length              elapsed time at shot end 

What external 

images, video or 

audio clips, 

sources, etc. are 

required 

 

 

Charts are provided for four shots. If you need more, make additional copies of the next page. 
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  sketch the shot            

  sketch the shot            

  sketch the shot            

 

 

 

describe the shot       

(dialogue, text, voiceover) 
 

  
Shot length              elapsed time at shot end 

 

 

 

 

 

describe the shot       

(dialogue, text, voiceover) 
 

  
Shot length              elapsed time at shot end 

 

 

 

 

 

describe the shot       

(dialogue, text, voiceover) 
 

  
Shot length              elapsed time at shot end 
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If you are submitting a video as a group project, complete this log together and hand in a copy with your 

individual submissions.   

 

What percentage of the total work for the project 

would you say you did? Colour in and initial a “pie” 
section of the circle below.  

 

 

 

Group Members 

Name: 

Describe Tasks and Contributions you made 

 

 

__________________

__________________ 

 

 

 

__________________

__________________ 

 

 

 

__________________

__________________ 

 

 

__________________

__________________ 

 

Group members agree that this log is a 

truthful and accurate representation of the 

division of work on this project.  

GROUP MEMBERS SIGN HERE 
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Name: ______________________ 

Assignment Rubric 
 Level 1 (50-59%) Level 2 (60-69%) Level 3 (70-79%) Level 4 (80-100%) Total 

Knowledge & 

Understanding 

(Information & 

Ideas) 

• demonstrates limited 

knowledge & 

understanding of 

content 

• demonstrates some 

knowledge & 

understanding of 

content 

• demonstrates 

considerable 

knowledge & 

understanding of 

content 

• demonstrates 

thorough knowledge 

& understanding of 

content 

 

• presents limited ideas • presents some ideas • presents complete 

ideas 

• presents insightful 

ideas 

 

• may include 

incomplete or 

inaccurate 

information    

• may include a small 

amount of incomplete 

or inaccurate 

information    

• may include one or 

two examples of 

incomplete or 

inaccurate 

information    

• includes no 

incomplete or 

inaccurate 

information    

 

 

 

 

    / 25 

Thinking  

(Creativity, 

Creative 

Thinking & 

Inquiry) 

• uses critical & 

creative thinking skills 

with limited 

effectiveness 

• uses critical & 

creative thinking skills 

with moderate 

effectiveness 

• uses critical & 

creative thinking skills 

with considerable 

effectiveness 

• uses critical & 

creative thinking skills 

with a high degree of 

effectiveness 

 

• applies few of the 

skills involved in the 

inquiry process 

• applies some of the 

skills involved in the 

inquiry process 

• applies most of the 

skills involved in the 

inquiry process 

• applies all or almost 

all skills involved in 

the inquiry process 

 

 

  / 25 

Communication 

(Language & 

Style; 

Communication 

for Different 

Audiences) 

• communicates 

information & ideas 

with limited clarity 

• communicates 

information & ideas 

with some clarity 

• communicates 

information & ideas 

with considerable 

clarity 

• communicates 

information & ideas 

with a high degree of 

clarity 

 

• uses language & 

conventions with 

limited accuracy & 

effectiveness 

• uses language & 

conventions with 

some accuracy & 

effectiveness 

• uses language & 

conventions with 

considerable accuracy 

& effectiveness 

• uses language & 

conventions with a 

high degree of 

accuracy & 

effectiveness 

 

• communicates with a 

limited sense of 

purpose & audience 

• communicates with 

some sense of 

purpose & audience 

• communicates with a 

clear sense of 

purpose & audience 

• communicates with a 

strong sense of 

purpose & audience 

 

 

  / 25 

Application  

(Applying 

Knowledge & 

Skills in New & 

Familiar 

Contexts; Makes 

connections to 

content within 

& outside the 

course) 

• uses specified 

knowledge & skills in 

familiar contexts with 

numerous errors  

• uses specified 

knowledge & skills in 

familiar contexts with 

some errors 

• uses specified 

knowledge & skills in 

familiar contexts with 

occasional errors 

• uses specified 

knowledge & skills in 

familiar contexts with 

few or no errors 

 

• uses knowledge & 

skills in new contexts 

with limited accuracy 

• uses knowledge & 

skills in new contexts 

with some accuracy 

• uses knowledge & 

skills in new contexts 

with considerable 

accuracy 

• uses knowledge & 

skills in new contexts 

with limited accuracy 

 

• makes connections 

beyond the 

assignment with 

limited effectiveness 

• makes connections 

beyond the 

assignment with 

moderate 

effectiveness 

• makes connections 

beyond the 

assignment with 

considerable 

effectiveness 

• makes connections 

beyond the 

assignment with a 

high degree of 

effectiveness 

    

 

 

 

 / 25 
 

 Total Score:                   / 100 
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1. What causes Niska to take Waseese into the city? 

_____________________________________________________________________________________

_____________________________________________________________________________________    

2. Where is the memorial that Niska visits, and whom is it dedicated to? 

_____________________________________________________________________________________

_____________________________________________________________________________________ 

3. What is “selection day?” 

_____________________________________________________________________________________

_____________________________________________________________________________________ 

4. How do the other children and staff interact with Waseese (renamed Elizabeth) at the school? 

What does Waseese/Elizabeth do secretly?  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

5. How is Niska treated when she is introduced to the resistance camp? 

_____________________________________________________________________________________   

6. What new threat emerges that makes the situation more urgent? 

_____________________________________________________________________________________  

7. How is Roberta reunited with her son Pierre, and what happens during the reunion? 

_____________________________________________________________________________________

_____________________________________________________________________________________   

8. What difficult choice does Niska face, regarding her future? 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

9. What does Niska agree to do in exchange for help freeing Waseese? 

_____________________________________________________________________________________  

10. How does the film end, and what do you think could happen next for these characters? 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________      
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1. What causes Niska to take Waseese into the city? 

Waseese injures her leg in a metal trap. When the wound becomes infected, a desperate Niska 

takes Waseese to the city to try to get her medical care (e.g., antibiotics).    

2. Where is the memorial that Niska visits, and whom is it dedicated to? 

The memorial is on a disused baseball field outside the school grounds; it is for the children who 

have gone to the school and whose parents believe they will never see again.  

3. What is “selection day?” 

Selection Day is the day the Academy chooses the most impressive student to transfer to a more 

elite school.  

4. How do the other children and staff interact with Waseese (renamed Elizabeth) at the school? 

What does Waseese/Elizabeth do secretly?  

They say cruel & racist things to her, and no one tries to befriend her. Later, Victoria accuses her 

of cheating at the rifle test. The headmaster coaches and encourages her to pursue the transfer, 

presumably seeing Waseese as a good potential soldier. Waseese secretly makes a map of the 

school and plans her (unsuccessful) escape.  

5. How is Niska treated when she is introduced to the resistance camp? 

She isw offered food, welcomed, and called “one of our own.”    

6. What new threat emerges that makes the situation more urgent? 

A virus outbreak causes the borders to close and the area to be evacuated.  

7. How is Roberta reunited with her son Pierre, and what happens during the reunion? 

She recognizes him as one of the soldiers evacuating the residents. Roberta appeals to him to 

remember her, but Pierre denies that he recognizes her and shoots her.   

8. What difficult choice does Niska face, regarding her future? 

She can go with Randy and become an Emerson citizen, risking Waseese not recognizing her 

after graduation from the Academy, or she can go with Leo to break Waseese out of the school 

to live on the outside with the resistance as fugitives. 

9. What does Niska agree to do in exchange for help freeing Waseese? 

Lead the children up north to Bigstone.   

10. How does the film end, and what do you think could happen next for these characters? 

The film ends with soldiers being chased off when it is revealed Waseese can communicate with 

and command the soldiers’ drones. Niska is shot in the shoulder protecting Waseese from one 

remaining soldier. The now harmless drones circle in the sky as the community cares for the 

mother and daughter. [Answers may vary for what could happen next: They could include 

reference to Bigstone, to Niska recovering from her injury, or to Waseese helping to free more 

children using the drones in her efforts, for example.]      
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